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Abstract: This article analyzes a psychological and pedagogical support
system aimed at preventing teacher professional burnout. The causes and
consequences of burnout, as well as its impact on educational quality, are examined.
Key components of the proposed system include psychological services, mentoring,
professional development, supportive leadership, and opportunities for creative
growth. Sustainable solutions are developed based on Uzbek national legislation
and international best practices.
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Modern education systems, characterized by constant change, dynamic
environments, and increasing professional demands, place not only pedagogical but
also significant psychological pressure on teachers. Prolonged exposure to such
stressors during teaching activities leads to occupational stress among educators.
When sustained over time, this stress develops into professional burnout—a
phenomenon now recognized as one of the most pressing issues in contemporary
education.

Christina Maslach (1981) defined burnout as a syndrome comprising
emotional exhaustion, reduced personal accomplishment, and depersonalization (a

pathological state involving fragmentation of self-perception)!. This condition
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negatively affects teachers’ professional performance, significantly diminishing

lesson quality and impairing relationships within school teams?.

Ongoing deep reforms in the education system of the Republic of
Uzbekistan—such as the introduction of new pedagogical technologies,
digitalization, and programs aimed at enhancing professional competencies—while
offering certain advantages in teaching practice, have simultaneously increased the
professional burden on educators. As a result, phenomena such as psychological
fatigue, disengagement from work, and declining motivation are increasingly
observed, posing serious risks to the stability and health of the educational
environment.

Under these conditions, a psychological-pedagogical support system is not
merely a practical necessity but also a legal obligation established by the state.
articles 330 and 331 of the labor code of the Republic of Uzbekistan mandate that
educational institutions provide psychological assistance to employees.
Furthermore, article 53 of the law "On education” requires every educational
institution to establish a psychological-pedagogical council responsible for
delivering supportive services to both teachers and students.

Additionally, Resolution No. 265 of the Cabinet of Ministers, adopted in
2022, practically defines measures to ensure teachers' professional well-being,
including stress monitoring, implementation of mentoring programs, and
organization of psychological training sessions. Moreover, the Ministry of Health’s
2021 Order No. 123 outlines actions to preserve teachers' mental health.

On the international level, the World Health Organization (WHO, 2019)
officially recognized burnout as an “occupational phenomenon” included in the

International Classification of Diseases (ICD-11), confirming its status as a serious

2 Maslach, C. (1981). The measurement of experienced burnout. Journal of Occupational Behavior, 2(2), 99-113
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occupational health issue. UNESCO also emphasizes that teacher well-being is

foundational to quality education and actively promotes related standards? .

Therefore, preventing teacher burnout is not merely an individual concern but
a systemic challenge requiring scientifically grounded methodologies and a robust
legal framework. The purpose of this article is to analyze, from a scientific
perspective, the components, practical mechanisms, and legal foundations of a
psychological-pedagogical support system designed to prevent teacher burnout, and
to offer evidence-based recommendations.

Professional burnout: concept, causes, and consequences

Burnout is a state of emotional, physical, and mental exhaustion caused by
prolonged occupational stress, significantly impairing teachers’ professional
functioning. First introduced by Herbert Freudenberger in 1974 as “psychological
fatigue,” the concept was later scientifically developed by Christina Maslach, who
identified three core components: emotional exhaustion, diminished personal
accomplishment, and depersonalization®. Maslach’s burnout model is widely
applied in education because teachers constantly engage in emotional labor—they
attend to students’ needs, empathize with their emotions, manage conflicts, and
communicate with parents. This continuous emotional investment rapidly depletes
their internal resources.

Key factors contributing to burnout among teachers include:

Unclear student-teacher relationships — classroom disorder, inattention,
and disrespect;

Excessive teaching load — delivering 6-8 lessons per day leads to physical
and mental fatigue;

Unsupportive administrative relationships — authoritarian management,

lack of recognition, and overly critical evaluations;

3 World Health Organization (WHO). (2019). Burn-out an "occupational phenomenon": International Classification
of Diseases (ICD-11). Geneva

4 Maslach, C. (1981). The measurement of experienced burnout. Journal of Occupational Behavior, 2(2), 99-113.
_____________________________________________________________________________________________________________________________________|]



Modern Scientific Research International Scientific Journal 2025
Volume 3 Issue 8 Impact Factor-10.9
Limited professional development opportunities — insufficient access to

training in new pedagogical methods and self-improvement;

Lack of supportive family environment — absence of emotional support at
home allows work-related stress to spill over into personal life.

Research (Sonnentag & Fritz, 2015) shows that burnout leads to a significant
decline in teaching quality, indifference toward students, loss of creativity, and, in
some cases, even abandonment of the profession5. Additionally, burnout may result
in serious psychological consequences such as health deterioration, depressive
states, and social withdrawal.

Thus, burnout should not be viewed merely as “tiredness from work,” but
rather as a professional illness. The World Health Organization (WHQ) formally
recognized burnout as an “occupational phenomenon” in ICD-11 (2019)6, affirming
its status as a significant occupational health issue.

Consequently, preventing teacher burnout is not an isolated personal issue but
a critical task for ensuring the stability and sustainability of the entire education
system.

Components of the psychological-pedagogical support system

Effectively preventing professional burnout requires not isolated
interventions, but a comprehensive psychological-pedagogical support system. Such
a system impacts not only individual teachers but also shapes the overall positive
climate, collective culture, and management style of educational institutions. The
system comprises the following key components:

Psychological support center, each educational institution should host a
psychological support center staffed by qualified specialists, providing professional
assistance to teachers facing personal, family, or work-related challenges. Services

such as psychological counseling, stress level assessments, and individual or group

® Sonnentag, S., & Fritz, C. (2015). Recovery from job stress: The stressor-detachment model as an integrative
framework. Journal of Organizational Behavior, 36(S1), S32—-S51. https://doi.org/10.1002/job.2000
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sessions contribute significantly to restoring teachers’ mental well-being. These

centers are especially effective in supporting novice teachers or experienced
educators undergoing professional crises.

Supportive team environment, teachers’ professional well-being is directly
linked to the quality of interpersonal relationships within their work environment. A
friendly, cohesive, and mutually respectful team fosters emotional safety.
Mentorship programs, regular teacher meetings, joint events (e.g., “Teacher’s Day,”
sports competitions, creative hours), and cultivating a culture of mutual support all
help significantly reduce the risk of burnout.

Professional development programs, teachers’ professional growth should
encompass not only pedagogical knowledge but also training in occupational well-
being. Institutions should regularly organize workshops on stress management, time
management, communication skills, and conflict resolution, equipping teachers with
effective strategies for maintaining a healthy work-life balance. Additionally,
training programs should include topics such as psychological resilience, emotional
intelligence, and social skills.

Supportive leadership style, the attitude of school leadership toward
teachers is of critical importance. Democratic management, active listening,
involving teachers in decision-making, and recognizing their achievements foster
trust, respect for labor, and professional pride. In contrast, authoritarian leadership,
constant criticism, and neglect are among the primary causes of burnout.

Opportunities for self-development, to maintain professional engagement,
teachers should have opportunities to participate in creative projects, conduct
research, attend educational conferences, and share their experiences. Such activities
not only boost motivation but also restore a sense of purpose, meaning, and energy.
Creative work serves as an effective tool for emotional recovery from burnout.

Thus, the psychological-pedagogical support system should not be seen

merely as a service, but as a reflection of the institutional culture, management
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philosophy, and the extent to which individuals are valued not just as employees,

but as human beings.

Preventing teacher burnout is not merely an individual psychological issue but
a systemic challenge reflecting the stability, effectiveness, and humanistic values of
the entire education system.

Burnout is not simply fatigue—it is a symptom of deteriorating positive
climate, professional well-being, and human resource management within
educational institutions. Therefore, it requires not only reactive measures but
proactive, systemic solutions.

A psychological-pedagogical support system is more than just psychological
assistance; it embodies the institutional culture, leadership style, collective values,
and humanistic treatment of teachers. This system does not merely support
individual staff members but actively contributes to building a positive climate,
enhancing professional motivation, strengthening respect for work, and ultimately
improving the quality of education.

Within this systemic approach, the proposed measures reflect not only
practical necessity but are also deeply rooted in scientific research, psychological
theory, and state policy:

Establishing psychological support centers in every educational
institution — these centers should serve both students and teachers, offering
assistance with personal, family, and professional issues. Regular assessments of
stress levels, emotional exhaustion, and professional motivation should be
conducted.

Regular stress testing for teachers — systematic psychological assessments
allow for early detection of burnout and timely intervention. Based on test results,
individualized support programs can be developed.

Training school leaders in psychological support methods — leaders
should be trained not only as managers but also as psychological supporters.

Mandatory training in democratic leadership, empathy (“the ability to understand
_______________________________________________________________________________________________________________________________________|]
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and share the feelings of another without losing one’s own emotional stability™)’,

conflict resolution, and motivation techniques should be conducted by qualified
specialists.

Implementing a national “Teacher support program” — such a program
could centralize psychological services, develop mentoring systems, encourage
creative activities, and monitor teacher well-being. Similar programs have already
proven effective in countries such as Finland and Canada.

In conclusion, the teacher is the cornerstone of the education system. They are
not merely knowledge transmitters but play a leading role in students’ personal
development. Therefore, ensuring teachers’ psychological, professional, and human
well-being is not only a matter of human rights but also a prerequisite for quality
education. Thus, a psychological-pedagogical support system is not just a necessary
measure—it is a fundamental condition for the effective and humane functioning of
a modern education system.
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